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Three “model” pre‐k hubs in MNPS (August, 2014)

Partnership formed with Vanderbilt (PRI)

Goals of the partnership
1. A data‐driven change process to determine markers of classroom quality 

related to improved child outcomes 
2. Identified markers will lead to a model that can be disseminated and 

implemented by all pre‐k teachers district‐wide to improve the pre‐k system 
as a whole
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Child Observation in Preschool
(Farran & Anthony, 2014; Farran & Son‐Yarbrough, 2001) 
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Teacher Observation in Preschool
(Bilbrey, Vorhaus & Farran, 2007)



Teachers’ task divisions in 1st year*
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Teacher Verbal Behavior 
(EXCLUSIVE of Meal & Nap)

Mean SD Min Max
Not Talking or 
Listening 17% 9.4% 0% 33%
Listening 15% 8.9% 5% 32%
Talking 69% 7.6% 58% 80%
Child 38% 8.2% 17% 47%
Small Group 7% 5.3% 0% 21%
Whole Group 19% 6.1% 8% 29%
Self 2% 4.2% 0% 13%
External Adult 1% 2.4% 0% 6%
Teacher 3% 3.9% 0% 14%

Source: Teacher Observation in Preschool (TOP)
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Associations between achievement gains 
and classroom practices

Variability among the classrooms in gains for children across 
the year in different domains

Variability among the classrooms in time spent and 
interactions observed

Goal: To examine relationships between gains and observed 
classroom practices



Aligned Definition of Quality
Examples from TDOE Quality Matters: Defining Quality in Early 
Education

•Data from our efforts in the MNPS‐PRI partnership provide 
evidence supporting a definition of quality that aligns with 
components TDOE has included in Quality Matters such as

–Effective use of time
◦ “Maximize learning through the appropriate use of instructional time that 
reduces transitions between activities...”

–Promoting teachers’ listening to children
◦ “Asking questions that prompt children’s critical and inferential thinking”

–Incorporating sequential activities
◦ “Support higher‐order thinking through inclusion of sequential learning 
activities”



The “Magic Eight”
1. Reduce transitions

2. Increase level of instruction

3. More positive environment

4. Increase teacher listening to children

5. Increase opportunities for sequential activities

6. Foster associative and cooperative interactions

7. Foster higher levels of involvement

8. Create more math opportunities

9. More in‐depth literacy instruction



Classroom practices that 
showed some amount of 
improvement



Goal 1: Reducing Transitions



Goal 3: Creating a More 
Positive Emotional Climate



Goal 3: Creating a More 
Positive Emotional Climate



Goal 3: Creating a More 
Positive Emotional Climate



Goal 4: Increasing Teacher 
Listening to Children



Goal 4: Increasing Teacher 
Listening to Children



Goal 4: Increasing Teacher 
Listening to Children



Goal 5: Creating 
Opportunities for Sequential Activities

+ 5%

‐ 11%



Goal 6: Fostering 
Associative/Cooperative Interactions



Additional Information: 
Teachers’ use of time



Classroom practices that 
proved more difficult to change



Goal 2: Increasing Level of Instruction



Goal 7: Fostering Higher 
Levels of Involvement



Goal 8: Creating more 
Math Opportunities for Children



Professional Development Efforts
Began providing targeted professional development events 
for Pre‐K teachers and coaches in Year 3 (Fall 2016)

Professional Development events 
◦ Planned in conjunction with district staff, as well as individual ELC 
principals, instructional coaches, and teachers

◦ Tailored sessions designed to incorporate individual ELC data and 
focus on the specific needs of their teachers

◦ Have included round table discussions, as well as hands‐on activities 
for developing strategies and producing instructional materials



Professional Development Efforts
PRI Partnership with MNPS Instructional Coaches began in 
Year 4 (Fall 2017)
◦ Creating “mini PD sessions” based on Magic 8
◦ Iterative feedback
◦ Materials freely available at:
https://my.vanderbilt.edu/mnpspartnership/magic8/professional‐development‐
materials/



Professional Development 
Materials:
Examples from Goals 2 and 4
IMPROVING LEVEL OF INSTRUCTION

INCREASING TEACHER LISTENING AND CHILD TALK
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